












































 

 
 

Moore Markhams is a network of independent firms that are each members of Moore Global Network Limited. Member firms in principal cities throughout the world.  

Moore Markhams Wellington Audit is a partnership of MK Rania and AJ Steel. Moore Markhams independent member firms in New Zealand are in Auckland - 
Christchurch – Dunedin – Hawke’s Bay – Queenstown – Wairarapa – Wanganui – Waverley – Wellington. 

Independent auditor’s report 

To the readers of the financial statements of Maidstone Intermediate School for the year ended 
31 December 2023 
 
The Auditor-General is the auditor of Maidstone Intermediate School (the School). The Auditor-
General has appointed me, Michael Rania, using the staff and resources of Moore Markhams 
Wellington Audit, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
We have audited the financial statements of the School on pages 2 to 19, which comprise the 
statement of financial position as at 31 December 2023, and the statement of comprehensive income, 
statement of changes in equity and statement of cash flows for the year then ended, and the notes to 
the financial statements that include accounting policies and other explanatory information.  
 
In our opinion, the financial statements of the School: 

• present fairly, in all material respects: 
- its financial position as at 31 December 2023, and 
- its financial performance and its cash flows for the year then ended; and 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE 
Standards RDR) 

 
Our audit was completed on 31 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for Opinion 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 

 
Responsibilities of the Board for the financial statements 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
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applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 
 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 
 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up 
to the date of our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 
 

• We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises the information 
included on pages 1, pages 20 to 22 and pages 25 to 49 but does not include the financial statements, 
and our auditor’s report thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Michael Rania | Moore Markhams Wellington Audit 
On behalf of the Auditor-General |Wellington, New Zealand 



School Name: Maidstone Intermediate School Number: 2893

2023 Strategic Aim: Goal #2: Ako
A pedagogically rich curriculum informs the learning programmes of all students.

2023 Annual Aims: 1. The local curriculum is complete and begins an ongoing process of review and development
2. Cultural competencies are embedded within the local curriculum
3. Quality classroom pedagogy and practice is consistent and embedded across learning programmes

2023 Targets: Each Rōpū looked at their ākonga and each created their target foci:
Year 8s only:
Remutaka - Year 8 ākonga at level 3.1 in maths
Akatarawa - Year 8 ākonga working at Level 2 and below
Pakuratahi - Year 8 tama (boys) working at Level 2.3

Year 7s only:
Tararua - Year 7 Māori and Pasifika ākonga who are level 3.1 for maths.
Mangaroa - Year 7 Māori kōtiro (girls) at curriculum level 2.2/2.3 for maths
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Baseline Data: Year 8 Math Targets:
Akatarawa
At the start of the year nine tama me ngā kōtiro working at Level 2 and below
At the end of they year to move 2 sub levels
Remutaka
Ten Year 8-Boys and girls - maths at level 3.1 based on initial data. Our goal is to get these learners to Level 3.3 or Level 4.1
Moving the group by 2 or 3 sub-levels in 2023.
Pākuratahi
Six Year 8 tama working at - Level 2.3 at the start of the year.
Achieving at Level 3.2 at the end of the year

Year 7 Math Targets:
Tararua:
Nine Māori and pacifica ākonga who are level 3.1 for math. Ideally we would like them to move two sub levels throughout.
Mangaroa:
14 Māori kōtiro Year 7 - start of year curriculum level - 2.2/2.3
Achieving level at end of year - 3.1 / 3.2
Term 1 Baseline Initial Data - year 7 Māori kōtiro:

● 64% of Māori kōtiro in Te Rōpū Mangaroa are achieving below or well below
● Move two sublevels within the year

Ministry of Education | Tātaritanga raraunga Page 2



Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Initial data from the end of 2022, was
collected, collated and analysed.
Teachers worked in Syndicate (Rōpū)
teams to identify the students.

PLD in DMIC math was provided
throughout the year

DMIC provided hands on learning,
culturally appropriate and engaging
activities in authentic learning

In a number of rōpū there was a need
to build ākonga confidence, use
contextual activities, and be flexible
with grouping and skills focus. Within
these groups there was still the need to
differentiate, and constant review of
progress.

In most rōpū teacher support was
sought - Teacher Aides and learning
support staff, working with individuals
and small groups or monitoring the
class while the teacher worked with the
target ākonga.

Many areas of math were specifically
taught ie. basic facts, just in time math
and online math

The approaches used needed to be in
keeping with the priorities and the
specific needs identified and these
were varied and different in each
environment.

Opportunities were sought that were
authentic and aligned with learning
across the curriculum where possible

All rōpū recorded improvements and
progress.

There was a noticeable increase in
engagement as ākonga became
more aware of both the practical and
usefulness of the learning eg being
able to access information they
needed or wanted - financial literacy
skills used in a ‘market day’ and the
profits went towards a fun day for the
ākonga

A number of ākonga were more
willing to learn math through money
activities

Ākonga gained confidence and were
more willing to engage in maths
activities especially when they were
related to practical and relevant
needs

We cannot discount the ongoing
influence that Covid has on the
health, wellbeing, security and
stability of our community, and the
learning capacity of some of our
ākonga because of this.

We had our first year of split year 7
and year 8 classes and overall there
were 9 year 7 classes and 8 year 8
classes

This year each Rōpū team worked
hard to address the very specific
needs identified in their own rōpū
and many of the initiatives and
strategies positively impacted on the
improved outcomes.

While this was a successful way of
ensuring that ākonga at risk are
supported successfully - by rōpū
instead of across the kura, the data
generated is more challenging to
report due to the extent and detail.

Rōpū Evaluations
YEAR 8s
Akatarawa has had improvement in moving their
tamariki through the curriculum levels. They have moved
30% of their ākonga within a curriculum level. 47% of
the rōpū is working within the expected level and 10%
above.

Remutaka has moved some of their target students from
well below to working within the expected level. They
have had success with their Māori females moving from
working below to within the expected level. Overall
females are doing better than males. They noted small
structured instructional groups in numeracy have
certainly shown benefits to low learners.

Pākuratahi has equal NZEuropean achievement at or
above expected level.

YEAR 7s
Mangaroa has identified there is 75% of the cohort
working below the expected level. It appears boys are
achieving higher than girls overall in Maths. The target
group they identified working at well below has
decreased by 60%. Meaning the explicit teaching of
Māori kōtiro has improved their achievement.

Tararua identified Majority of the ākonga who are at or
above are male. 22% of the ākonga are operating just
under the expected level for where they should be
achieving. They stated the girls lack confidence in their
own mathematical ability, and often opt out of sharing or
contributing within groups - Social dynamics can also
impact involvement in group work
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Planning for next year:

Provide a description of the actions the board will take to address any targets that were not achieved. This may involve including aims and targets in next
year’s charter to address the variance.
Being an intermediate where ākonga are here for only two years means our Year 8 cohort move on to college so we will not readdress their targets next
year. The Year 8 cohort have identified that the girls require further attention and kaiako have decided to continue to focus on DMIC to support their
learning in this area. Overall DMIC has done well for teaching mathematics. This has resulted in their being a pedagogy which is conscious for the ākonga
and it is documented through research. The ākonga know the process of what they are expected to do. This also has resulted in improvements where the
ākonga are more confident to share their ideas and thoughts when working together. The use of talk moves can have ways of getting the ākonga to
expand upon their thinking.

In 2024 Maidstone Intermediate kaiako will continue to evaluate their initial data to identify the needs of ākonga and set target groups accordingly. The
target groups will address the biggest need within the school and this may or may not be a continuation of this year's targets. Regardless, the needs of the
Year 7 girls this year will be addressed accordingly in everyday classroom practice.
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END OF YEAR DATA 2023 - ANALYSIS

Discussion:

We made it a focus in 2023 to provide honest and robust data to the board. The reason for
this is we want to get out of the cycle where:

● Secondary kura (school) do not trust the data we send to them with our Year 8
cohort

● We do not trust the data coming from the primary kura
● We have to show progress otherwise it is seen as a failure of teaching and learning.

National Standards only focused on the levels the ākonga are at.
● In the past the kura data showed progress nationwide, but compared to other OECD

countries we as a country are far below.

At the start of the year each rōpū looked at their data and decided on their target ākonga for
the year.

Mangaroa Year 7 Māori kōtiro (girls) at
curriculum level 2.2/2.3 for
maths

Term 4:
● 38% moved to 3.1
● 38% moved to 3.2
● 23% moved to 3.3
● 7% moved to 4.1

The ākonga confidence to contribute in
DMIC lessons has increased
significantly. This has led to gains in
engagement of all ākonga in the
sessions. Our DMIC strategies are
being used outside of DMIC lessons
e.g.literacy as well. We have seen
improved assessment results. 2024 and
new initiatives we will bring in Move n
Prove, Rich warm up activities and
Look at ways to give students more
agency e.g. leading launch

Tararua Year 7 Māori and Pasifika
ākonga who are level 3.1 for
maths.

Term 4:
● 62% moved to 3.2
● 37.5% remained the same level

A big impact for the data, especially in
the areas of mathematics this year has
been the changes we have had in our
rōpū team. This has had some flow on
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effects for teaching mathematics,
especially when they are learning a
new pedagogy. Six of the åkonga have
been in a class where there has been a
change of kaiako. In the case of Rm 5
they had experienced a term without
the consistency. The ākonga in Rm 5
have also displayed a range of
challenging behaviour since the new
kaiako has taken over.

Akatarawa Year 8 ākonga working at Level
2 and below

Term 4:
● 1 moved down to
● 55% achieved the next sublevel

3.1
● 1 stayed the same
● 1 progressed to 3.3

What we did; explicit teaching of basic
facts.Raising status of ākonga during
DMIC. Introduce booster session -
focusing on specific skills these ākonga
need to develop.

Remutaka Year 8 ākonga at level 3.1 in
maths

Term 4:
● 27% remained at the same level
● 54% increased and achieved 3.2
● 18% achieved 3.3

Small structured instructional groups in
numeracy have certainly shown
benefits to low learners. Providing
material to pique interests with both
boys and girls is also important.
We have moved a majority of the target
kids, but are still achieving below. 4
have not moved due to learning
behaviour and long periods of being
away. Our female cohort are working
well towards achieving our goal.

Pakuratāhi Year 8 tama (boys) working at
Level 2.3

Term 4:
● 50% of the target students

moved one sub level

Smaller groups in maths are benefiting
some of our students. Many students
find it more beneficial to be given the
work and do it independently, with
some input from the teacher as they go.



Reading

MAIDSTONE INTERMEDIATE OTJS FOR REPORT
READING OTJ END REPORT 2023

WHOLE SCHOOL
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Main things we noticed in the data
● Almost half of our tamariki are reading where they should be or above. This has

improved since the MOY data as we have improved by 10%.

● We have managed to decrease the tamariki reading at a low level (curriculum level 2) by
50% since the MOY. This means their reading has improved within less than two terms
and that they are reading at a higher age.

● 14 new tamariki to the kura since the middle of the year.

● There is a large chunk of our kura working just below the reading level they need to be,
this is one fifth of the school.

● More than half of our current Y7s heading into Y8s aren’t achieving where they should
be. This is a concern as the gap between where they should be as a Y7 and Y8
increases and they are on the back foot heading into Y8.

● Our Māori achievement in reading is 10% less than NZ Europeans.

● 41% of our Y7 cohort who will be Y8 next year, are working just below. Of this 41%,
25% are in a position to be moved if they receive explicit teaching of what they need to
do to progress.

● 21% of our Y7 cohort are far below almost out of our control. Contributing factors here



are some of our low level learners who have learning or behavioural needs.

● 4 of our ākonga are working at Level 1 of the curriculum; which means they should get
ICN (In Class Support). Our reality is that although we applied for funding for all 4 only
one of our ākonga received ICN funding for 2024.

Total
● 37% of Y7 cohort are at or above
● 39 % of the Y8 cohort are at or above
● 63% of Y7 cohort are working below or well below
● 61% of Y8 cohort are working below or well below

Overall strengths
● Since the MOY of the year data, 5.49% of our tamariki have successfully moved out of

just below. They are now reading at a level where Y7 and 8 readers need to be.

● The lower level cohort has made progress. 4.4% have moved out of well below the
reading level to just below since the MOY.

○ Support these tamariki received was; access to StepsWebs, Parent Tutor
Reading and Early Words. They were also able to use Fraser Crescent
Resources (lower level texts to support their ākonga). When completing their
independent or guided reading ākonga were able to listen and follow along with
the text to model fluency in reading.

● ⅕ of the kura is working at curriculum level 3.3 - just below. This must be a huge focus
next year because these tamariki are in reach of where they need to be as of Y7 and Y8.

○ This could be a school wide focus, using explicit teaching to focus on what do
these tamariki need to move. One option to identify what specifically these 3.3
learners need is to do an E Asttle assessment to look at what comprehension
skills are their strengths and weaknesses.

● Tamariki working well below the reading level has decreased by half, 7.6% to 4.4%. This
could be due to factors such as focussing on one specific learning intention, what is the
comprehension question asking and where do I find the answer in the text. A lot of
modeling is done at this level to support learners and follow up to see that the tamariki
are learning what the kaiako is modeling, practicing it independently in the follow up
work and then proving what they have learnt in the next reading session or follow up
activity.
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Groups needing further attention
● There is a slight plateau in one aspect of our data that tamariki working at curriculum

level 3.2 is the same as the MOY data (14.4%). This needs addressing as we don’t
want the group well below where they should be to increase.

● 70% of Māori tamariki are reading below the expected level. This needs addressing as
our education system should be ensuring equity. Furthermore 72% Pasifika tamariki are
reading below the expected level.

● There is almost a 20% difference in Māori and NZ European well below readers.
58% NZ European tamariki are reading below the expected level.

Māori ākonga progress
● 40% of Māori tama are achieving at or above the expected level as opposed to 25%

MOY Data (and that is with losing 2 Māori tama off of the roll)

● 47% of Māori kotiro are achieving at or above the expected level as opposed to 35%
MOY Data (and gained 2 Māori kōtiro on the roll)

● There has been a decrease in Māori readers who are below. 9.74% of Māori tamariki are
reading below opposed to 14% MOY Data.

Gender differences
● Interestingly there is no major difference between gender achievement EOY Data

○ Below or well below girls 61%
○ Below or well below boys 64 %
○ At or above girls 40%
○ At or above boys 36%

Cohort
Y7

● 55% of Y7 tamariki are working just below the curriculum level they should be reading at.
● 37% of Y7 tamariki are working within the curriculum level they should be reading at.

Y8
● 36% of Y8 tamariki are working below the curriculum level they should be reading at.
● 50% of Y8 tamariki are working within the curriculum level they should be reading at.

Rōpū:
● Akatarawa have increased their reading achievement. The EOY data shows 59% of the

rōpū working within the reading level they should be with 10% above level 4.

● Remutaka had success with their Maori females who have shifted up to 2 sublevels in
Reading. They noted that there has generally been an overall shift by up to 2 sublevels
in Remutaka this year.



● Pākuratahi has moved 40 students who are achieving at or above the expected level for
reading, this is a slight increase from MOY. This is almost half of their rōpū. They have
moved 13% of Māori tamariki to reading at the expected level.

● Mangaroa has decreased their well below readers by 66% this means the readers fall
into the category below. They have also increased their numbers reading at the
expected level by 50%.

● Tararua stated that 67% of their ākonga are operating below the expected level.
26% of the ākonga are operating at curriculum level 3.3 so they are not significantly
below the expected level. It appears that their māori ākonga have made progress for
where they have improved one sub level.

Writing

MAIDSTONE INTERMEDIATE OTJS FOR REPORT
WRITING OTJ END REPORT 2023

WHOLE SCHOOL
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Main things we noticed in the data
● 21% of our kura is working just below the writing level expected for Y7 and 8.

● 36% of our kural is working at the expected writing level for Y7 and 8 or above.



● More ākonga in Y8 are working well below 23% compared to that of the Y7 Well below
15%. This has increased since the MOY Y8 Well below was 14% and Y7 Well below
was 8%

Overall strengths
● Of our Asian tamariki 66% are writing at the expected level or above.

● With our genders;
○ 31% of our females are writing at or above the expected level. Compared to the

of our males where, 21% are at or above the expected level

● Our kura has managed to decrease some of the tamariki writing well below the expected
level by 6% since MOY

● There has been a slight increase in our tamariki writing at the expected level; within the
level there is 3 sub levels that have all increased by 2% since MOY

● The tamariki working above the expected level has doubled by 50% since MOY

Groups needing further attention
● 50% of our tamariki are working at level 3 of the curriculum which is just below. Within

this level is 3 sublevels we have seen slight shifts across which is pleasing;
○ Level 3.1 has decreased from 15.63% to 14.1%
○ Level 3.2 has decreased from 17.48% to 14.7%
○ Level 3.3 has increased from 19.54% to 21.14% this is the cohort we need to

focus on as they have the realistic opportunity to move into the next curriculum
level which is the expected writing level

● To compare our cohorts there is a 10% difference;
○ 60% of our Y7 are below in writing
○ 50% of our Y8 are below in writing

Māori ākonga progress
● Like the MOY data our EOY Māori cohort compared with Pākeha is quite similar

○ Below and well below Māori = 80%
○ Below and well below Pākeha = 74%

● We have seen success with our Māori tama who are working within the expected writing
level. This has increased by 8%.

○ Our Māori girls have also had a slight increase with 5.83% moving into the
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expected writing level.

● There has also been success with our well below Māori tama. A decrease in those
writing well below the expected level. It has decreased by 5%

Gender differences
● It is concerning that our writing achievement has dropped over both gender cohorts.

○ Females;
■ well below the expected level has increased by 6%
■ below the expected has increased by 7%
■ at the expected level has decreased by 12%
■ above the expected level has decreased by 1%

○ Males;
■ well below the expected level has increased by 11%
■ below the expected has increased by 3%
■ at the expected level has decreased by 7%
■ above the expected level has decreased by 1%

Rōpū:
● Akatarawa’s EOY data showed that there were 44% of the rōpū who were below the

expected level. However, 51% of the rōpū are working within the expected level and 5%
are above.

● Remutaka found the NZEuropean cohort is writing better than other cohorts, especially
females.

● Pākuratahi found that their Māori writers are writing well below the expected level which
is a concern heading off to college

● Mangaroa has decreased their well below cohort by 12%. Another improvement has
been pushing 26% of the rōpū into the expected writing level or above. This is pleasing
as these will be our Y8s in 2024. There was a 14% improvement in Māori writing
achievement, within this movement 17% of Māori tama moved into the next curriculum
level.

● Tararua identified the boys are performing better overall. Only 21% of the ākonga are
currently achieving at or above the expected writing level. NZ European males have the
highest achiever. They also identified that 66.6% of Asian students are at or above.

Maths

MAIDSTONE INTERMEDIATE OTJS FOR REPORT
MATHS OTJ END REPORT 2023

WHOLE SCHOOL
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Main things we noticed in the data
● A significant shift of tamariki into the expected curriculum level for Maths

● A 4.4.% decrease in the tamariki working well below the expected writing level. This
movement could be due to the target groups that were identified in Term 2 of 2023. The
Y7 cohort looked to move those tamariki working well below.

● We have identified that 41% of our tamariki are achieving just below the expected level.
There is an opportunity here to identify this as a target group for 2024.

Overall strengths
● In our kura 53% of our Asian tamariki are achieving at or above the expected level

● Our boys are achieving higher in Maths 31% at or above as opposed to females 19%

● A large cohort sitting just below the expected level and we could move these tamariki to
with explicit teaching or target groups in 2024.

Cohorts needing further attention
● There is 41% of our tamariki are achieving just below the expected level 3.3 - 3.2

○ A way in which we could identify their strengths and weaknesses is using an E
Asttle assessment. This gives individual information but also whole class data as
well as year groups.

○ DF is also mentoring in DMIC he will be able to identify what the below target



group may need to move into the expected level. He could also observe our
kaiako to promote best practice for our tamariki.

Māori ākonga progress
● 82% of our Māori tamariki are achieving below or well below the expected level

compared to 69% of NZ European achieving below or well below the expected level

Gender differences
● 31% of our boys are achieving at or above the expected level
● 80% of our girls are achieving below or well below the expected level
● 69% of our boys are achieving below or well below the expected level

Rōpū
● Akatarawa has had improvement in moving their tamariki through the curriculum levels.

They have moved 30% of their ākonga within a curriculum level.
● 47% of the rōpū is working within the expected level and 10% above.

● Remutaka has moved some of their target students from well below to working within the
expected level. They have had success with their Māori females moving from working
below to within the expected level. Overall females are doing better than males. They
noted small structured instructional groups in numeracy have certainly shown benefits to
low learners.

● Pākuratahi has equal NZEuropean achievement at or above expected level.

● Mangaroa has identified there is 75% of the cohort working below the expected level. It
appears boys are achieving higher than girls overall in Maths. The target group they
identified working at well below has decreased by 60%. Meaning the explicit teaching of
Māori kōtiro has improved their achievement.

● Tararua identified Majority of the ākonga who are at or above are male. 22% of the
ākonga are operating just under the expected level for where they should be achieving.
They stated the girls lack confidence in their own mathematical ability, and often opt out
of sharing or contributing within groups - Social dynamics can also impact involvement in
group work

● Overall DMIC has done well for teaching mathematics. This has resulted in their being a
pedagogy which is conscious for the ākonga and it is documented through research. The
ākonga know the process of what they are expected to do. This also has resulted in
improvements where the ākonga are more confident to share their ideas and thoughts
when working together. The use of talk moves can have ways of getting the ākonga to
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expand upon their thinking.



ANNUAL PLAN 2023

Goals Specific Goals Actions Staffing Resourcing

Goal 1

Tangata

Students and
staff thrive in an
inclusive
learning
environment
and culture.

Cohorts of students at
risk of not
thriving are specifically
targetedwith
well-informed
initiatives

● All at risks students identified and teachers work with all
involved to address their needs

● Update Learning Register as new students are identified
● Syndicates develop and implement a set of norms and

practices for behaviour, communication and interaction
that are consistent across the school

● Identified ADHD as a barrier to learning for a substantial
number - focus #1

● Identified that our very capable students are also at risk
of not being challenged and extended - focus #2

SLT - LSC
Teachers and
Teacher Aides

Classroom
teachers
LSC, SENCo

Teachers

Learning Needs
register

RTLit involvement
TOD - ADHD,
Trauma, Anxiety

Wellbeing processes
and strategies
are embedded as ‘what
we do’

Student Wellbeing
● Student affirmations - these are identified and

acknowledged weekly (at risk Students)
● Sharing student success - acknowledged weekly

(students who are sometimes overlooked due to their
consistently appropriate behaviours)

● Address and include wellbeing in the ILPs for each at risk
student and link to initiatives

● Behaviour groups - for specific identified students
● Refresh PB4L - the link to calm, consistent strategies and

practices to ensure well being of all stakeholders
● PD and strategies for teachers to work with at risk

SLT

RK, Staff
SENCo
Teachers
Specialist
Teachers

PB4L team
SLT and staff

Behaviour
reports and
analysis

EDGE incident
reports

PB4L programme
Planned lessons
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students
● PB4L approach reviewed - including the use of effective

restorative practices
● Focus on active teaching of school values - revisiting

these as often as necessary
Continuation and further enhancement of specific
programmes catering for the wellbeing of Maori students

Staff Wellbeing - following initiatives implemented:
● “What's on top?” a start of meeting culture
● Small actions to enhance positive wellbeing
● Staffroom - space for relaxing with no work-related

discussions
● Weekly Morning teas
● Establishment of an active Social club - providing a

variety of activities that support staff to build positive
relationships

● Friday staff ‘Chill’ Sessions
● Wellbeing goals for staff (start of the year)
● Create a Wellbeing Treaty and check in at each Admin

meeting
● Wellbeing Motivation session at TOD to be followed up

later in the year

Teachers
Teachers

MW and PM

SLT
All staff
All staff
students
SLT

MW and staff

Lauren
Parsons

Workshops &
staff

PD

UBRS PD
LATT (PM)
MAC PD

Staffroom (tidy
space where
everybody is
welcome)
Admin meetings

PLD
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Goal 2

Ako

Apedagogically
rich curriculum
informs the
learning
programmes of
all students.

Continuous
development of the
local curriculum
framework through a
collaborative process
with aim to review the
curriculum

Ongoing development of:
● Digital Technologies - through a new Leadership role

and support group to ensure confident embedding of
curriculum

● Trial a Sport Coordinator to ensure full implementation
and further development of the HPE programmes
across the school providing a variety of extra
opportunities for students with capabilities in Sport

● Continue to build on collaborative practice using a
‘Hybrid’ Learning approach - incorporating Digital
Learning formats alongside traditional practices and
sustainable pedagogy.

● Introduce more opportunities through programmes for
capable students who need extension like:

○ Academies - students with skills and high
competency levels in Maths, Science and
Literacy

○ Enrichment - Engineering, construction, problem
solving and focus on environmental issues

○ Leadership - in the Arts, Technology, School
Service

DF, MLT
Teachers
SH
All teachers

SLT and MLT
Teachers

Classroom
and Specialist
Tchrs
SLT

Aggressive
search for
funding &
support

Budget

PLD Budget

Encourage
sustainable
resourcing for
some of these

Cultural competencies
are embedded
within the local
curriculum

Further develop confidence in the use of Te Reo in everyday
communications through weekly staff PD in Te Ao Maori. Also:

● PD with MAC
● Continuation and further enhancement of specific

programmes catering for Maori students

Teachers
MW, SH, PM

Kura Ahurea
MAC
Te Ao Maori PD
UPCC
Orongomai

MOTIVATE, INSPIRE, SUCCEED



● Focus: Maori succeeding as Maori Marae

Quality classroom
pedagogy and
practice is consistent
and embedded
across the learning
programmes

Implementation of the MIS Curriculum and close collaboration
of teaching teams will ensure:

● the pedagogy is effective and authentic and addresses
the needs of every student

● Learning practices are consistent and appropriate
● Each end of the learning spectrum is addressed - ORS

and L. 1 students as well as those achieving at L. 5

Teachers

RK

ORS Teacher
Teacher Aides

Use of outside
agencies & MOE
funding as req
Wednesday
Workshops (PD)
RTLB
RTLit

Goal 3

Whenua

The local
physical
environs, and
community,
enhance
learning, and
honours the
bi-cultural
context of MIS.

Learning programmes
use the local
environment in an
authentic context.

Teachers set up programmes that explore and utilise:
● local history and environs of Upper Hutt
● and are included in the Integrated programme

planning
Ensure:

● that teaching/learning programmes are structured to
provide students with opportunities to identify and
explore local issues and solutions

● classroom programmes link with local community
organisations and businesses

● effective building of relationships through newsletters,
local community open evenings - (inviting local
businesses to school)

MW and Curr
leaders

Teachers

Staff and
community

MIS Curriculum

Classroom
learning

Upper Hutt
community

Consultation takes a
variety of forms

Programmes will be designed to:
● Strengthen our links with Orongomai Marae through our

SLT
Teachers

Orongomai Marae
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and effectively informs
development. The
environment now
reflects the
bi-cultural context.

connections and interests, and through Cluster
initiatives

● incorporate “deeper thinking” ideas in planning and
programmes.eg- local history

The school environment reflects our bi-cultural context
through:

● Signage being bi-lingual
● Renamed syndicates using local environs
● Develop and display a kura whakatauki.

Teachers

SLT, JW

MW, PM

Budget
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Professional Learning and Development Streams:

PB4L Cultural Competencies Curriculum

Review the set of norms and practices
across the school.

Treaty of Waitangi - implications for
practice at MIS.

Accurately identifying and meeting the needs of ‘At
risk’ students at either end of the learning spectrum.

Understand and better address the
needs of students at risk of being
stood-down and implement alternative
and effective strategies to ensure needs
are met.

Develop an authentic understanding of
tikanga Maori and the needs of Maori
akonga through the PLD provided by
MAC.

Consistently implementing the MIS Curriculum
- Incorporate integrated units
- Embed elements and practice in Digital

Technology to ensure ‘Hybrid Learning’ is
developed

PB4L Action Plan Embedding Te Ao Maori learning and
practice

NZ History Curriculum - continue developing and
Keeping HPE at the core of Integrated Learning
Programmes
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